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ABSTRACT

Standards are generally seen as the tracks of teachergetences that describe what teachers should know and be able
to do. This study aims at developing and validating standards for theatlieiachers’ performance at technical nursing
institutes and assessing its applicability. Intervention aese design was used to achieve the aim of the study. The study
was conducted at three technical nursing institute affiliaie (Ain Shams, Tanta University) and Imbaba affiliated t
Ministry of Health. Subject of this study includes two groupscliamjcal nurse teachers (84) who work at the above-
mentioned settings and b) 60 experts 300f them experts imguadministration and the other 30 experts in nursing
education departments. Two data collection tools were useélypafhe Standards Validity Questionnaire which aims at
assessing the content validity and face validity of thadards by experts. It has (8) standards and (28) sub atded
applicability checklist aims at assessing the applicabilitthefstandards, it has (8) standards and (25) sub standards. The
main findings of the study revealed that, the lowest percenti#fé)(of Experts’ agreed upon the form is free from
duplication. The majority (96.7%) of Experts’ agreed upom standard of the teacher use instructional strategies leading
to student engagement in problem- solving and critical thmnk{83.3%) of all the proposed standards was applied. The
highest percentage of applicability for the total propostshdard of the teacher use instructional strategies leading to
student engagement in problem- solving and critical thinkimge fbtal of all the proposed standards was applied. The
current study recommended application of standards of tiécaliteachers’ performance on all the technical nursing
institutes. The quality assurance department uses the standérhe clinical teacher’s performance to improve the

performance.
KEYWORDS:Developing, Validating, Standards, Clinical Teacher, Performance

INTRODUCTION

Professional standards can be seen as policy todtgtintheir purpose is to achieve certain policy objectiveparticular
to regulate teachers’ professional learning and practice throutiautcareer. They can be characterized based on their

coverage and purpose, i.e. how they establish pathways fesgianal learningToledo, Révai and Guerriero, 2017).

Standards can be seen as a representation (knowledge stajemvbite the latter as performance (knowledge
practicesMulcahy, 2011).The link between teaching standards and teacher educétémstarts with the development
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of process standards. Which is involving stakeholders inddségn of policies, such as the development of teaching

standards; it is a crucial element of effective governdBuoens and Kdster, 2016)

Standards describes what teachers are expected to know amuleb&o do at four career stages: graduate,
proficient, highly accomplished and lead, they were developenlgh synthesizing the descriptions of teachers’
knowledge, practice and professional engagement used by teacheditation and registration authorities, employers and

professional associatiof8ITSL, 2011).

Standards can represent a different conception of knowtbdgesducational sciences taught in teacher education
programs. For example, how can teacher education instisutvith an academic tradition implement standards that
describe teachers’ tasks and teaching skills in praaiedlfunctional terms#(rlong and Whitty, 2017). A complete
standardization of clinical education structures would becdiffto achieve. Cultures, traditions, and patients’ etgiiens
vary widely across the members and these factors arertailtursing competency framewori@@uropean Commission,
2014).

Standards may be defined as benchmark of achievement wghibhsed on a desired level of excellence.
Standards are authoritative statements of the duties theggatered nurses are expected to perform competéltiky
general term “standard” is applied to all internatiomaegional and national normative documents, such as standards,
technical reports, standardized profiles, technical spatifins, technical regulations, guides, codes of practice,
technology trends assessments... etc. and the drafts of sughelts(Ameircan Nurses Association, 2010).

Validity denotes the extent to which specific items opnda &ccurately assess the concept being measured in the
research study. Validity ensures that the questions bekeglallow valid inferences to be made. The four typeslaity
in educational research are face validity, contentlig) construct validity, and criterion-related vatid Face validity
refers to researchers’ subjective assessments of ¢ésergation and relevance of the measuring instrumentwabetiter

the items in the instrument appear to be relevant, rabmrunambiguous, and clé@luwatayo, 2012).

Face validity is a component of content validity while oshieglieve it is not. Face validity is established when a
expert on the research subject reviews the questionnaiteufiment) and concludes that it measures the charactesistic
trait of interest. Face validity involves the expert liogkat the items of the questionnaire and agreeing higateist is a

valid measure of the concept which is being measured just dachef it(Miller, 2015).

This means that they are evaluating whether each ohé¢i@suring items matches the given conceptual domain of
the concept. Face validity is often said to be very dasadt and many researchers do not consider this astae ac
measure of validity. However, it is the most widely useadhfof validity in developing countries. Content validity msféo
whether the content of the questions or items measureeé ingttument are representative and adequate whernpétigm
to measure phenomenk is arguable that in some testing, some questionBeénqtiestionnaires are not related to the
intended subject of testing. The content validity would becanigvial issue if the questionnaires contain sufficient

guestions to address the construct to be tested or mdéSangoseni et al., 2013)

According toSangoseni et al. (2013}ontent validity extent to whether the content of thestijars or items
measured in the instrument is representative and adegbate attempting to measure phenomena. For content validity,
the dichotomous scale was used with categorical option gife¢&® and “Disagree” which indicate a favorable or
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unfavorable item respectively. The favorable item meansthieaitem are fairly and comprehensive cover the domain of

items that it purports to cover.
Significance of the Study

Clinical nurse teachers need to keep up-to-date regatidéngolicies and frameworks involved in teaching and
training standards of practice which will cover a hostssfies relating to teaching in clinical settings; includimgking
with patients and changing emphasis of quality assuranoedital nursing education.

Despite the importance of standards, it was observedthieatechnical nursing institutes affiliated to the
universities and ministry of health is suffering fronsaice of the standards for the clinical teachendopmance. This
had driven the researcher to implement this researchvidageperformance standards for the clinical teachers aetas

its applicability to in an attempt to improve their penfi@ance.
AIM OF THE STUDY

The current study aims at developing and validating stdsdar the clinical teachers’ performance at technicesing

institutes and assessing its applicability through:

» Developing standards for performance of clinical teachers
» Determining validity of the proposed standards.

» Assessing applicability of the proposed standards.
RESEARCH DESIGN
Intervention design was used in conduction of the study.
Setting

The study was conducted at three technical nursing Instituteésh are affiliated to universities and Ministry of Health
namely; a) the technical nursing institute affiliated\to Shams University, b) the Technical Nursing Institufdiafed to
Tanta University, and 3) Imbaba Technical Nursing Instit@B#iated to Ministry of Health, the technical nurgi
institutes selected according to multi-stages sampéagrique (Quetta sampling technique) by which all the teahni
nursing institutes will be classified into three groupsoading to the universities and to the technical nurgisgtutes at

Ministry of Health then select only one technical nursiggitute from every group randomly.

Subjects

Subjects included in this study were divided into two groafisical nurse teachers’ group and nursing experts group:
Clinical Nurse Teachers

Includes all clinical nurse teachers (84) workingtla above-mentioned settings; (17) of them are imgrlat the
technical nursing institute affiliated to Ain Sharosiversity, (24) are working at the technical nursingtitute
affiliated to Tanta University, and (43) are working latbaba technical nursing institutes which is adfiéid to
ministry of health. The subjects included male amhdle clinical teachers who have at least one yeakpérience

at the clinical teaching field.

| Impact Factor(JCC): 4.8397 — This article can bewnloaded fromwww.impactjournals.us




Nursing Experts

They are working at the Faculties of Nursing, (30) expert&iwg at nursing administration departments and (30) working
at nursing education departments. This included the nursing expeotsvarking at Cairo, Ain Shams, and Helwan
Universities. The total number of them is (10) profesqd®) assistant professors and (32) lectures.

Table 1: The Total Number of Nursing Experts in Cairo Uriversity is (26)

Professors 2 3
Assistant professc 3 3
Lectures 11 4

Table 2: The Total Number of Nursing Experts in Ain ShamdJniversity (23)

Professor
Assistant professc 2
Lectures. 2

_ il

©

Table 3: The total Number of Nursing Experts in HelwanUniversity (11)

Professors
Assistant professc 1
Lectures. 2 7

Tools of Data Collection
Two data collection tools were used to collect dataisfgtudy:

e Standards Validity Questionnaire.

«  Applicability Checklist
Filed Work

The standards validity questionnaire was collected ihteigonths from January 2018 to August 2018. The standards
validity questionnaire was collected based on literatewv&w by researcher and full by theexperts from Cairn,$iams,

and Helwan Universities. The researcher explained to ex(#0) of nursing administration departments and (30) experts
of other nursing education departments the purpose ofahdasds validity questionnaire. The time needed to fif nat
more than 30 minutes. The experts who refused to patécip the study were replaced by other experts.

The modification of applicability checklist done based onréseilts of standards validity questionnaire according
to the comments of experts such as cancelled the repatftisub-standards and rephrase of few criteria. Thearelser
explained the final standards to all the clinical nursehees. After one month the researcher collected the appity
checklist.
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In the stage of collecting the applicability checklist,tdD&or this stage were collected in eight months from
beginning of October 2018 to the end of May 2019. The applicabhiggklistof this study was collected by theresearcher
and assistants researcher from three technical nursitigites namely; the Technical Nursing Institute adfiid to Ain
Shams and Tanta Universities and Imbaba which aréa&dfil to ministry of health. The Head of every departneok
from two hours to two hours and half hours to fill the aqggdility checklist at the clinical section.

Ethical Consideration

Verbal approval from the experts in Ain Shams, Cairo andv&te Universities. They assured that all data would be kept

confidential.

Verbal approval from each participant of clinical teash@nd the head of every department in three technical
nursing institutes was obtained prior to conduction of theysaftér explanation of its purpose. They were informieoua

their rights to withdraw at any time without giving angsen, and they assured that all data will be kept confalenti
Statistical Design

Data entry and statistical analysis were done using $tatigtackage of Social Science (SPSS 20.0). Quantitative
continuous data were compared using the non-parametric Mé&imned or Kruskal-Wallis tests. Qualitative categorica
variables were compared using chi-square test. Whenevexgigeted values in one or more of the cells in a 2x2gab
was less than 5, Fisher exact test was used insteatgbr than 2x2 cross-tables, no test could be applied whethever
expected value in 10% or more of the cells was lessGh&pearman rank correlation was used for assessfrtastioter-
relationships among quantitative variables and ranked oneistiSshssignificance was considered at p-value <0.05.

RESULTS

Table (1) describes socio-demographic charactevisti experts in the study sample. It indicates H3a35 of study sample
lecturer,50%o0f them work at administration departivad 43.3% of the study samples graduated froimo Chiversity. The

majority (96.7%) are females, 73.3% of them areriedhiand their years of experience 90.0% more 18ayears.

Table (2) describes experts’ agreement upon the facetyatidihe standards, it indicates that the lowesteg@rc

(55%) of experts agreed on the proposed standardsofihad free from any duplication.

Table (3) describes experts’ agreement upon the contenttyalfdstandards I-11, it indicates that the lowest
percent (83.3%) of experts ‘agreed upon the content valitlagsess the students’ intellectual, social but persohedsté
the student. 85% of experts’ agreed upon the content vabflitgentify the students' abilities to practice the pradtic
application of the lesson but the highest percent (11,7%)pEres’ agreed upon the content validity of standarceedn
rephrase. 86.7% of experts’ agreed upon the content vabdityefine the assessment means to monitor students’
implementation for the learning objectives throughout adapted tepopportunities but highest percent (8.3%) of experts’

agreed upon the content validity of standard is need rephrase

Table (4) describes experts’ agreement upon the content yalfditandards IlI-1V, it indicates that the lowest
percent (85%) of experts’ agreed upon the content validitth@fteacher must be prepared and knowledgeable of the
content and effectively maintains students’ on-task behduit the highest percent 8.3%of experts’ agreement upon the
content validity of standard is need rephrase.

| Impact Factor(JCC): 4.8397 — This article can bewnloaded fromwww.impactjournals.us




[ 42 Marwa M. Mohamed Aly, Harisa M. EI-Shimy & NeaF. Saad]

Table (5) describes experts’ agreement upon the contedityalf standards V-VI, it indicates that the lowest
percent (65%) of experts’ agreement upon the content tyatiflthe teacher is prepared and knowledgeable of thieicb
and effectively maintains students’ on-task behavior and thleeki percent (18.3%) of experts ‘agreement upon the
content validity of standard have repetition. 67.7% of egpmgreed upon the content validity of the teacher keaperd
on instructional knowledge and explores changes in teaching behavadrwill improve student performance and the
highest percent (15%) of experts’ agreement upon the cowédidity of standard have repetition. 73.3% of experts’
agreement upon the content validity of the teacher usegssiohal communication and interaction with the school
community and the highest percent 10% of experts’ agreementhgaoontent validity of standard need rephrase.

Table (6) describes experts’ agreement upon theebralidity of Standards VII-VIII, it indicatedat the lowest
percent (75%) of experts’ agreed upon the con@idity of the teacher acts as a responsible pfeal in the overall mission
of the school and the highest percent (11.7%) pée<’ agreed upon the content validity of standianee repetition.

Table (7) describes experts’ suggestions regarding Standtiidslicates that the highest percent (3.3%) of

experts’ suggestions the standard of feedback for studeshtse#f-learning for students.

Table (8) describes the demographic characteristicslimtal nurse teachers in the applicability sample. It
indicates that 51.2% of clinical nurse teachers founditibaba Institute. 53.6% of study sample in bachelor degree
and41.7% of them their ages ranged from 30 to 40 yézes, years of experience, 42.9% is more than 10 years, the
majority of them (94.0%) are females, and 84.5% of thesmaarried.

Table (9) describes applicability of proposed standards llaaglobserved by clinical nurse teachers, it indicates
that all the proposed standards applied except 73.8%.clltical nurse teacher determines the teaching mediavtha

help in transmitting the teaching materials.

Table (10) describes applicability of proposed standards llI\aras observed by clinical nurse teachers; it
indicates that all the proposed standards applied ex&p#67 The clinical nurse teacher must prepare the learning
environment to implement the selected nursing education stratémy highest percent 100%, the teacher indicated

appropriate use of instructional resources to enhance stedeninlg.

Table (11) describes applicability of proposed standards WI\AH as observed among clinical teachers; it
indicates that all the proposed standards applied exce3¥5&he clinical nurse teacher uses professional commigmicat
and interaction with the institute community and 73.8%e €linical nurse teacher uses both classroom and starethrdiz
assessment data to plan ongoing instruction. The highest p&t68o) of the clinical nurse teacher uses self-assest

and keeps own professional development in the nursing educatthn fie

Table (12) describes total applicability of proposed starsdasdobserved among clinical teachers in the study
sample. It indicates that all total the proposed standastdapplied except 94.0%. The clinical nurse teachest mse a
variety of instructional strategies and resources to eageustudents’ critical thinking, problem solving, and perforoe
skills. 81.0% of the clinical nurse teacher uses an understaoélindividual/group motivation and behavior approacbes t
create a learning environment that encourages active angagen learning, positive social interaction, and self-
motivation and 90.5%. The clinical nurse teacher activebkseut opportunities to grow professionally in order to
improve learning for all students. 83.3% the total oftel proposed standards applied.
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Table 4: Socio-Demographic Characteristics of Experts ithe Study Sample (n=60)

Frequency| Percent
Job position:
Professor 10 16.7
Assistant professor 18 30.0
Lecturer 32 53.3
Department:
IAdministration 30 50.0
Pediatric 2 3.3
Medical-surgical 14 23.3
Psychiatric nursing 3 5
Obstetrics and Gynecology 5 8.3
Community 6 10
Nursing qualification:
Cairo 26 43.3
Ain-Shams 23 38.3
Helwan 11 18.3
Gender:
Male 2 3.3
Female 58 96.7
Marital status:
Single 15 25.0
Married 44 73.3
Divorced 1 1.7
Experience years:
<10 6 10.0
10+ 54 90.0
Range 1.1-36.0
Mean + SD 19.0+8.2
Median 18.5

Table 5: Experts’ Agreement upon the Face Validity of te Standards (n=60)

Agree

No %

The preliminary tool looks like a tool for assessingv@®eping
and Validating Standards for the Clinical Teachersfd?erance 57 95.0
at Technical Nursing Institutes and Assessing its Applity

'The wording of the tool is :

Applicable 58 96.7
Measurable 45 75.0
desirable 54 90.0
flexible 54 90.0
Clear 49 81.7
Correct 55 91.7
Scientific 58 96.7

Impact Factor(JCC): 4.8397 — This article can bewnloaded fromwww.impactjournals.us




[ 44 Marwa M. Mohamed Aly, Harisa M. EI-Shimy & NeaF. Saad|

Table 5 (Contd..,)

Understandable 52 86.7
Realistic 57 95.0
Relevant 58 96.7
The form is free from any duplication 33 55.0

'The form covers all aspects of: Developing and Valide
Standards for the Clinical Teachers’ PerformancBeagtnical
Nursing Institutes and Assessing itsApplicab

A- Assessment B - Planning 54 90.0
C- Implementation

D- Evaluation

The form is in logical sequence 59 98.3
The dimensions of the form are:

Clear 54 90.0
Enough to Developing and Validating Standards for the Clinica

Teachers’ Performance at Technical Nursing Institutels a 50 83.3

IAssessing its Applicability

Table 6: Experts’ Agreement upon the Content Validity ofStandards |-l (n=60)
Standards Agree Disagree Rephrase | Repetition
No| % [No|[ % [ No| % | No | %

Standard 1: The clinical nurse teacher must assess thiearr@ining needs of the students by using different
methods to select the nursing teaching strategies.

The clinical nurse teacher must use various tyg es-

of tools to determine training needs. 95.0 0 0.0 3 5.0 0 0.0

The clinical nurse teacher nurse teacher must
organize the students’ needs according to learning7 | 95.0 1 1.7 2 3.3 0 0.(
priorities.

IAssess the students’ intellectual, social and
personal status of the student.

Identify the students' abilities to practice the
practical application of the lesson.

Standard 2: The clinical nurse teacher must use the agsggdama in figuring out the practical teaching

50 | 83.3 6 10.0 4 6.7 0 0.0

51 | 85.0 1 1.7 7 11.7 1 17

The clinical nurse teachers’ teaching plan must

include goals, and intended learning outcomes 56 | 93.3 1 L7 3 5.0 0 0.0

The clinical nurse teacher must determine the
teaching strategies that will be used based on thes5 | 91.7 3 5.0 2 3.3 0 0.¢
assessment data.

The clinical nurse teacher determines the teaching
media that will help in transmitting the teaching 55 | 91.7 3 5.0 2 3.3 0 0.¢

materials.
Define the assessment means to monitor students’
implementation for the learning objectives 52 | 86.7 2 3.3 5 8.3 1 1.7

throughout adapted learning opportunities.
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Table 7: Experts’ Agreement upon the Content Validity of Stadards IlI-1V (n=60)

Standards Agree Disagree | Rephrase | Repetition
No.| % [No.| % |[No.[ % | No. | %

Standard 3. The clinical nurse teacher create a leagnvigpnment that encourages active engageme
learning, positive social interaction, and self-motivation
The clinical nurse teacher must prepare the
learning environment to implement the selected 56 | 93.3 2 3.3 2 3.3 0 0.(
nursing education strategy.
The teacher must prqwde learning environment 55 | 917 3 50 5 3.4 0 0.
that are adapted to diverse learners needs.
'The teacher must keep learning environment
help students actively participate and are succq 57 | 95.0 1 1.7 2 3.3 0 0.(
in the learning process.
Standard 4. The clinical nurse teacher must use a yafigtstructional strategies and resources to
encourage students’ critical thinking, problem solving) performance skills.
The clinical nurse teacher must be prepared and
knowledgeable of the content and effectively 51 | 85.0 3 5.0 5 8.3 1 1.7
maintains students’ on-task behavior.
The clinical nurse teacher use instructional
strategies leading to student engagement in 58 | 96.7 1 1.7 1 1.7 0 0.
problem- solving and critical thinking.
'The clinical nurse teacher must keep current on
mstru_ctlonal kn(_)wledge and_ explores changes n 514 | 900 2 33 3 5 1 17
teaching behaviors that will improve student
performance.
The clinical nurse teacher must provide
teaching strategies that support the intellectual] 56 | 93.3 2 3.3 2 3.3 0 0.
social, and personal development of all learners.

The clinical teacher use appropriate us A 5
instructional resources to enhance student Iearnir%l. 90.0 3 50 2 3.3 L L
Table 8: Experts’ Agreement Upon the Content Validityof Standards V-VI (n=60)
Standards Agree Disagree Rephrase | Repetition

No.| % [No.| % |[No.| % [No. | %

self-motivation.

Standard 5. The clinical nurse teacher uses an undergjasfdirdividual/group
create a learning environment that encourages activeyemgant

motivation and behavior
in learning, positive social interaction, and

The clinical nurse teacher is prepared

teaching behaviors that will improve student
performance.

knowledgeable of the content and effectively | 39 | 65.0 6 10.0 4 6.7 11 18.8
maintains students’ on-task behavior.

The clinical nurse teacher keeps curren

instructional knowledge and explores changes e | 76.7 3 50 > 33 9 15.0

Standard 6. The clinical nurse teacher models effecéuegal, nonverbal communicat
students, colleagues and families to foster active coldion, and supportive i

ion techniques with
nteraction in the classroom.

The teacher uses various types of communicatiog7

the overall mission of the school.

to transmitted scientific materials. 95.0 ! L7 2 33 0 0.0
The teacher uses professional communication arﬁ 73.3 10| 167 6 10.4 0 0.4
interaction with the school community ’ ’ ' ’
The teacher acts as a responsible professional iQ‘9 81.7 6 10.0 5 8.3 0 0.d
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Table 9: Experts’ Agreement upon the Content Validityof Standards VII-VIII (n=60)

Standards Agree Disagree | Rephrase | Repetition
No.| % [No.| % [No.| % |No. | %
Standard 7. The clinical nurse teacher use formatnd summative assessment strategies to assésartier’s progress.
The clinical nurse teacher uses various forms of assesgme
to monitor and manage student’s learning. 58 | 96.7 0 0.0 2 3.3 0 0.0
The clinical nurse teacher informs the learners about their
assessment and directs them for performance improvemegg. | 93 3 0 0.0 4 6.7 0 0.0
'The clinical nurse teacher uses f classroom an
standardized assessment data to plan ongoing instructipnss | gg.0 1 1.7 5 8.3 0 0.4
The clinical nurse teacher monitors the performance df eac
student, and devises instruction to enable studentswo gfog7 | g5 1 1.7 2 3.3 0 0.0
and develop, making adequate academic progress.
Standard 8. Tt clinical nurse teacher activeseeks out opportunities to grow professionally in ordemfmrove
learning for all students.
The 'Feacher acts as a responsible professional in thallo s | 750 4 6.7 4 6.7 7 1.7
mission of the school.
engaging in cifferent acties that enhance thesohing skils, | 54 | 90| 2| 33 3| 50 1) 17
The teacher use seIf-asgessment gnd Keeps own profé ssigga 93.3 1 17 3 5 0 0.0
development in the nursing education field.
Table 10
Frequency | Percent

Institute:

Tanta 24 28.6

Imbaba 43 51.2

Ain-Sham 17 20.2

Nursing qualification:

Bachelo 45 53.6

Master/Doctorate 39 46.4

Age:

20- 3 3.6

25- 18 21.4

30 35 41.7

40+ 28 33.3

Experience year

<5 13 155

5- 13 155

10- 36 42.9

15+ 22 26.2

Gender:

Male 5 6.0

Femalt 79 94.0

Marital status:

Unmarriec 13 15.5

Married 71 84.5
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Tablell

Standards

(at

Applied
80% level)

No

| %

Standard 1: The clinical nurse teacher must assegsdabtical training needs of the st

methods to select the nursing teaching strategies.

udents

by using differgn

The nurse teacher must use various types of tools to detetraining needs. 68 81.0
The nurse teacher must organize the students’ needs accardiarning prioritie: 74 88.1
Assess the students’ intellectual, social and personakstéthe studen 83 98.8
Identify the students' abilities to practice the prattépgplication of the lesson. 81 096.4

Standard 2: The clinical nurse teacher must use gesssient data in figuring out the

practical teaching plan.

The clinical nurse teachers’ teaching plan must include gaadsintended learning 74 88.1
outcomes. )
The clinical nurse teacher must determine the teaching statbgtewill be used bast 83 98.8
on the assessment data. )
The clinical nurse teacher determines the teaching mediwithbelp in transmitting
! ; 62 73.8

the teaching materials.
Define the assessment means to monitor students’ imptatien for the learning

o . o 71 84.5
objectives throughout adapted learning opportunities.

Table 12
Applied

Standards

(at 80% Level)

No

%

Standard 3. The clinical teacher create a learning@mwvient that encourages active engagement in learning,

positive social interaction, and self-motivation

The clinical nurse teacher must prepare the learning envaointo implement th

: ) 66 78.6
selected nursing education strategy.
The clinical nurse teacher must provide learning environmenathadapted to 71 84.5
diverse learners needs. )
The clinical nurse teacher must keep learning environmenhéfia students active 82 976

participate and are successful in the learning process.

Standard 4.The teacher must use a variety of instrutStraéegies and resources to encourage students’

critical thinking, problem solving, and performance Iskil

The clinical nurse teacher use instructional strategieingao student engagement{

. . L . 81 96.4
in problem- solving and critical thinking.

The clinical nurse teacher must provide the teaching giest¢éhat support tr

. - 81 96.4
intellectual, social, and personal development of all learne

The clinical nurse teacher use appropriate use of instruttes@urces to enhance 84 100.0

student learning.

Standard 5. The teacher uses an understanding of indifgohugd motivation and behavior to creat
learning environment that encourages active engagementminiggpositive social interaction, and self-

motivation.
The clinical nurse teacherprepared and knowledgeable of the content
. o ) ! 79 94.0
effectively maintains students’ on-task behavior.
The clinical nurse teacher keeps current on instructional latgel and explores 7 845

changes in teaching behaviors that will improve student peafitcen
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Table 13

Applied

Standards (at 80% level)
No. \ %
Standard 6. The teacher models effective verbal, nonvesbahanication techniques with students, colleagues
and families to foster active collaboration, and suppoititeraction in the classroom.

The clinical nurse teacher must use verbal and non verbal comnmiggthniques to 78 92.9
transmitted practical experiences to students that shi@sittellectual statues. )
The clinical nurse teacher uses professional communicaiwimgeraction with the 49 58.3
Institute community )

Standard 7. The teacher use formative and summatigesasent strategies to assess the learner’s progress.

The clinical nurse teacher uses various forms of assessomaohitor and manage 74 88.1
student’s learning. )
The teacher informs the learners about their assessnedirants them for performance 82 976
improvement. )
The clinical nurse teacher uses both classroom and standaaidsgssment data to plan 62 73.8
ongoing instruction. )
The clinical nurse teacher monitors the performance of éadbrd, and devise

. . . . 82 97.6
instruction to enable students to grow and develop, makingiatiegcademic progress.

Standard 8. The teacher actively seeks out opporturatigotv professionally in order to improve learning for

all students.
The clinical nurse teacher acts as a responsible profekgighaoverall missioi of the 77 917
Institute. '
The clinical nurse teacher keeps current on instructional kdgeléhrough engaging in 83 98.8
different activities that enhance their teaching skills. )
The clinical nurse teacher uses self-assessment anddwegs ofessional development
. . L 84 100.0
in the nursing education field.
Table 14
Applied
Standards (at 80% Level)
No. %

Standard 1: The clinical nurse teacher must assegsabtical training needs of the 62 73.8
students by using different methods to select the nyiteaching strategies. )
Standard Z The clinical nurse teacher must use the assessmernhdafaring out the 59 70.2
practical teaching plan. )
Standard 3: The clinical teacher create a learning @mvient that encourages active 55 65.5

engagement in learning, positive social interaction, alfdrssivation

Standard 4: The clinical nurse teacher must use atyanf instructional strategies and
resources to encourage students’ critical thinking, problemmgplaind performance skills.
Standard 5: The clinical nurse teacher uses an undersgasidindividual/group
motivation and behavior to create a learning environmeneticdurages active 68 81.0
engagement in learning, positive social interaction, alfidrssivation.

Standard 6: The clinical nurse teacher models effectivbal, nonverbal communication
techniques with students, colleagues and families terffestive collaboration, and 44 52.4
supportive interaction in the classroom.

Standard 7: The clinical nurse teacher use formativesamnative assessment strategie

79 94.0

[

; 60 71.4
to assess the learner’s progress.
Standard 8: The clinical nurse teacher actively seakepportunities to grow 76 9.5
professionally in order to improve learning for all stoide )
Total standarc 70 83.3
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DISCUSSIONS

This study aimed to develop and validate standards farlitiieal teachers’ performance at technical nursingtirtes and

assess its applicability.

The sample of the study included two groups; clinical exdesichers group worked at (the technical nursing
institute affiliated to Ain Shams University, the teatali nursing institute affiliated to Tanta University, amdbbba
technical nursing institute which is affiliated to minjsiof health) and (60) nursing experts (30) of them in nursing

administration and (30) in another nursing education whonkedoat Cairo, Ain Shams, and Helowan Universities.

Through the main finding of the study, it was observed tite lowest percent of experts’ agreement was in the
item “the form is free from duplication”. This resatiay be due to repetition of the standards with the sagaming. This
result was supported Bylulcahy, (2011)who revealed that standards’ viewed as performance Hgterdhils that they

are not static objects or tools, but rather activitieshich teachers and other actors participate

On the other hand, the present study showed that the majbagperts’ agreement was upon the Standard of the
teacher use instructional strategies leading to studeyatgement in problem solving and critical thinking. This may be
related to the main role of the clinical nurse teacheiselected the strategy which used to apply the pradtissdn to
develop the critical thinking abilities of the student. sTfinding was agreed witkildirim, (2010) who found that the
responsibility of nurse educators is to ensure that nursimtygtes have developed the critical thinking abilities semey

to practice professional nursing.

Also, the present study showed that the majority of #pagreement was upon the standard of the teacher uses
various forms of assessment to monitor and manage studaming. This may be related to presence of many types o
forms which the clinical nurse teacher uses it such alsasrwritten forms to measure the abilities of the studand
improve the progress of the student. This result is inconsistith Ossenberg, et al., (2016)vho found that carefully
prepared assessment forms will make the assessmemt obiective and help set clear criteria based on learning
objectives.

The present study showed that the highest percent ofrdesagon the standard of the teacher was upon using
professional communication and interaction with the school caritynurhis may be related to increase the percent of
rephrase where the standard needs modification to be appliedtitute community. This result is inconsistent with
Washington, (2015)who emphasize that the clinical teacher should use effecitmmunication skills, both verbal and

nonverbal.

On the other hand, the present study showed that the hggreent of rephrase upon the standard of identify the
students' abilities to practice the practical applicatiotheflesson. This may be due to increase the percaepbfase
where the standard needs to modify. This result reBultise same line witlBatsche, (2014yho emphasized that high
expectation for the learning and behavior of students wahbdities should be coupled with the recognition that students’

abilities and disabilities impact how they learn.
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The present study showed that the highest percent of repetéi®mupon the standard of the teacher is prepared
and knowledgeable of the content and effectively maiatatudents’ on-task behavior. This may be due to duplicafion
the standard with the same meaning. This result mngistent withKidron and Kali, (2015) who emphasized that if we
want to improve education outcomes, we need to develop uadeirsy of interdisciplinary teaching/ learning of the

learning content.

Also, the present study showed that the high percent ofitiepevas upon the standard of the teacher keeps
current on instructional knowledge and explores changesdchitepbehaviors that will improve student performance. This
may be due to duplication of the standard with the sanamimg. This result is congruent wigAdelman-Mullally, 2013)
who indicates that the teacher’s responsibility is ngiass on the knowledge, but teach students to obtain knowdedge

know how to use.

The present study showed that the highest pereeofagpplicability for the total proposed standakds the clinical
nurse teacher must use a variety of instructidrategies and resources to encourage studentsaktitinking, problem solving,
and performance skills. This may be related toeiase the percentage of experience years of theatirse teacher which half
of them have experience years more than ten yHaissresult is inconsistent witBenner, (2010who emphasized that clinical

experiences of clinical nurse teacher should occavariety of settings, not just in acute carisun

Finally, the present study showed that, all the tqtalieability of the proposed standards was applied. Thig ma
be related to all the proposed standards applied accordingmply of the clinical nurse teachers with applied the
proposed standards and comply of the clinical nurse teaclasrsnare than the applied level. This result is incomrsist
with IOM (2011) who emphasized that the clinical nurses’ teacher shaciieve higher levels of education, while
educational systems and other stakeholders should suppotésgatademic progression and include innovative ways for

nursing students to achieve their degrees through compebased learning.
CONCLUSIONS

In the light of the study findings, it can be concluded thnet,ldowest percent of experts’ agreement upon the faddityal
was to the standard the form is free from duplicatidre majority of experts’ agreement upon the contentifglivas to
the standard of the teacher use instructional stratéggeling to student engagement in problem- solving and critical
thinking. The teacher uses various forms of assessmerritomand manage students’ learning. The highest percent of
disagreement upon the content validity was to the standare tddcher uses professional communication and interaction

with the school community.

The highest percent of rephrase upon the content validitytovéie standard of identify the students' abilities to
practice the practical application of the lesson. The pagcent of repetition upon the content validity was tostaedard
of the teacher keeps current on instructional knowledge andregpthanges in teaching behaviors that will improve
student performance. The highest percentage of appitgdbil the total proposed standards was the clinicalenteacher
must use a variety of instructional strategies anduregs to encourage students’ critical thinking, problemirsphand

performance skills. And all the total of the proposed stedalwas applied.
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RECOMMENDATIONS

Based on the study findings, the study recommended below:

Application of standards of the clinical teacher’s perforreano all the technical nursing institutes whichis
affiliated to Ministry of Health and Universities.

The quality assurance department uses the standards of nfwlcteacher's performance to improve the
performance.

Conducting training programs for the new clinical nurse teacber applying the standards of the clinical

teacher’s performance.
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